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ABSTRACT 

This research was carried out to determine the impact of training life skills on emotional, spiritual and 

happiness intelligence of high school and pre-university students of Sadra Quranic sciences. The research 

was conducted through pre- and post- test pilot project along with group control. In this research, two 

groups of 30 people (control and experimental groups) girl students of high school and pre-university, 

district 3 of Karaj town were selected by available sampling method. Experimental group was trained life 

skills 12 sessions for 1.5 hours while control group was engaged in normal activities. Pre-post test data 

were collected through the Oxford Happiness Questionnaire, Bar-On Emotional Quotient and Spiritual 

Intelligence Inventory. Analysis of Covariance (ANCOVA) was used to analyze data. Results showed 

that training life skills has significantly increased emotional intelligence and its components, including 

management of stress, interpersonal skills, general mood, adaptability and intrapersonal dimensions. 

Training life skills, also, increased significantly spiritual and happiness intelligence of students. 
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INTRODUCTION 

Modern human being is well aware of the terms anxiety, depression, loneliness, failure, stress and 

psychological pressure. All of us come across with problems and challenges. Within the difficulties, life 

skills contribute us to tackle rising problems in a best way. Life skills consist of a set of mental- social 

abilities for adaptive and positive behavior. According to the World Health Organization, life skills 

contain 10 abilities. Studies have showed that promotion of coping skills and psycho - social abilities are 

very effective in improving life. The number of people, who deals with depression, anxiety, irritability, 

pessimism, conflicts and general psycho- social disorders, is increasing in the worldwide. Each year local, 

regional and international organizations report shocking and growing effects in this regard than the 

previous year and attempt to analyze root cause of problems that are required for prevention, treatment 

and health care of patients. Training life skills is a preventive and improvement program that tries to 

promote mental health of the community and deal with mental and social damages threatening people. 

Life Skills Training Program was offered by UNICEF as a model for the prevention of psycho - social 

was introduced to the world in August 1993 (Global Evaluation of Life Skills Education Programs, 2012) 

and applied in numerous countries. Results indicated of the efficiency of this program in prevention of 

different types of psycho-social problems. In general, the purpose of training life skills is to modify the 

appropriate knowledge, attitudes, positive values and behaviors and social skills of individuals. 

One of the other controversial issues in recent decades was spiritual intelligence (Zohar, 1997) that is a set 

of contiguous mental abilities important considered in making significant structure for life and intrinsic 

understanding conjunction with the universe and self-analysis in high-level. This type of intelligence 

integrates spiritual mental issues with actual external duties of the universe and simplifies solving 

problem in environmental context and applies capabilities and spiritual resources in major decision 

making and existential issues. 

Sidney (Sohrabi, 2006) introduced spiritual intelligence as ability of having compassion, kindness, 

tactfulness and keeping inner and outer calm under the different circumstances. Smith (Sohrabi, 2006) 

believes that intelligence includes several dimensions like self-awareness, compassion, flexibility, general 
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thinking, tolerance of difficulties, humility, sympathy, devotion and forgiveness. It seems that achieving 

success needs not only high general intelligence (IQ), but also having high emotional and spiritual 

intelligence is more important in this way (Sohrabi, 2006). 

One of the controversial issues within the recent years is emotional intelligence (EQ) that has been 

proposed by Mayer and Salovey (Mohammadi and Gharaei, 2007). Mayer et al., (Ramezani and 

Abdollahi, 2006) find that emotional intelligence involves a set of abilities for processing emotional 

information, including 4 dimensions: emotional perception, understanding, unity and management. In 

contrast, Bar-On, Golman and Kouper (Dattner, 2008) have conceptualized emotional intelligence as a set 

of attributes. And some of the researchers like Petrides (Petrides and Furnham, 2003) believe that this 

concept should be studied under the personality framework. 

Components of emotional intelligence will be activated and promoted through performing educational – 

therapy patterns (Ismaeili, 2007). In this regard, it may be possible to apply training skills such as self-

assessment, self-regulation, connection and problem solving in the field of cognitive-behavioral therapy 

that improve optimally emotional intelligence (Carr, 2006). 

Statistical analysis showed that happiness includes at least two aspects: emotional factor and cognitive 

factor. In other words emotional experiences of happiness are on one hand the joy and satisfaction in 

nature and on the other hand they are defined as the valuation of recognizing satisfaction from different 

aspects of life (Alipoor and Agah, 2007). 

To identify the causes of happiness, researches have indicated that happiness is just part of individuals’ 

personality traits, namely, there are specific personality traits that are connected to happiness (Karami et 

al., 2002). In other words, it is supposed some genetic bases are required achieving happiness (Carr, 

2006).  

However, some believe on baseline or set point of happiness. Based on perspectives of researchers, there 

are strategies to increase happiness such as improve relations, good health, efficiency, recreation, 

increasing self-regard, self-awareness, and avoidance of distress-maker emotions (Carr, 2006; Fava, 

1998). 

Studies done in the field of emotional and spiritual intelligence and happiness showed that: 

1. Spiritual intelligence (White, 2006), emotional intelligence (Ramezani and Abdollahi, 2006) and 

happiness (Carr, 2006) can play effective role in enhancing the quality of life and spirituality of people. 

2. Based on the presented views (Carr, 2006; Fava, 1998), training life skills are very effective in 

promotion of quality of life and happiness. 

Considering the pertinent materials in the field of strategies increasing emotional intelligence, spiritual 

intelligence, and happiness and regarding the introduced components, enhancing the quality of life, we 

attempted to study the impact of training life skills such as critical thinking, the effect of self-awareness, 

effective communication, empathy, problem solving, anger management, negative emotional control, 

stress management on emotional and spiritual and happiness Intelligence. 

 

MATERIALS AND METHODS 

Methodology 

The population of the research was all girl students of high school and pre-university of Karaj town. 

Sample of the research consisted of 60 girl students of high school and pre-university of Sadra Quranic 

sciences, district 3 of Karaj town.  

Samples were selected randomly for internal validity of research. To this end, researcher referred to 

different education districts of Karaj. Despite informing about the research, educational centers, but Sadra 

Quranic sciences, district 3 of Karaj town, refused to cooperate in this research due to final exams of 

semester.  

Therefore, from among third grade classes, one class with 30 individuals was selected in an available 

sampling. Since the right number of individuals in treatment group was 8-12, in respective education 

center about 30 students were ready to take part in treatment group. 30 students, also, were selected for 

control group from another class. 
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Measurement Tool 

Spiritual intelligence scale: Spiritual intelligence inventory was prepared by Naseri (2008). The test has 

consists of 97 statements and measures 4 factors transcendental consciousness, spiritual experiences, 

patience and forgiveness. 

Overall reliability coefficient of test was 0.98 and for each factor mentioned herein was respectively 0.96, 

0.90, 0.86 and 0.82. Validity of questionnaire was reported optimal (Naseri, 2008). The questionnaire was 

prepared on the basis of dominant culture of Iran within the descriptive- correlation research method and 

based on emotional, behavioral and thought patterns of spiritual intelligence. 

Size of sample selected for normalization was 557 students of Allameh Tabataba'i University of Tehran 

upon which sample size was adequate for factor analysis (Naseri, 2008). 

Each question was scored from 1 to 4. The score (1) is given to “never” and score (4) to “almost always”. 

However several questions were conversely scored and sum of the scores was considered as total score of 

scale. 

Each person obtained a score in scales “transcendental consciousness”, “spiritual experiences”, “patience” 

and “forgiveness”. 

Emotional intelligence scale: this scale was offered by Bar-on (Ismaeili et al., 2007) in respect of 

emotional intelligence. The questionnaire contains of 133 items which consisted of 5 composite scales 

that comprise 15 subscale scores: intrapersonal, interpersonal, stress management, adaptability, and 

general mood. 

Each item was in the form of short sentences and employed a 5-point response scale with a textual 

response format ranging from "very seldom or not true of me" (1) to "very often true of me or true of me" 

(5). 

The questionnaire has considered a total score for emotional quotient and scores for each composite and 

subscales “intrapersonal”, “interpersonal”, “stress management”, “adaptability”, and “general mood”. 

Evaluation of reliability of test was conducted by internal consistency and retest reliability. 

Internal consistency by using Cronbach's alpha method has showed in 7 samples of different populations 

that mean coefficient of Cronbach's alpha for each subscales was high, ranging from low level 0.69 (for 

social responsibility) to high level 0.86 (self-regard). Mean correlation coefficients of 7 samples was 0.76. 

Results of the reliability, using retest, showed that mean correlation coefficients was 0.66 (Ismaeili et al., 

2007). 

Dehshiri (2003) studied reliability of the test by using retest and Cronbach’s alpha method. In retest 

method, correlation coefficients scores between first time and second time at an interval of one month for 

35 students of participants was calculated 0.73. 

The most stable subscales during the time include “stress tolerance”, “Impulse control”, “flexibility” with 

retest coefficient that were respectively 0.89, 0.84, and 0.81. The lowest retest coefficient of subscales 

“assertiveness”, “social responsibility” and “independence” were respectively 0.58, 0.62 and 0.65. 

The mean of reliability coefficient in Cronbach's alpha method was 0.73 in which the highest alpha 

coefficient was 0.85 for “self-regard” and the lowest coefficient was 0.49 for “social responsibility”. 

Since the options were regulated upon the 5-point scale, scoring was from 5 (quit agree) to 1 (quit 

disagree) and in some questions with negative content inversely conducted. 

Since the test contained 15 subscales, the score of subscales was calculated on the basis of sum scores 

which individuals received and the test total score was the sum scores of subscales. Moreover, this scale 

included 5 components wherein the sum scores of several subscales were considered for each component. 

Composite of scales were as follow: 

Sum scores of subscales “emotional self-awareness’, “self-regard”, “self-actualization”, “independence”, 

and “self- assertiveness” were considered for score of “Intrapersonal” component. 

Sum scores of subscales "empathy", "interpersonal relationships", and “social responsibility” were score 

of “interpersonal” component. 

Sum scores of scales “problem solving”, “reality-testing”, and “flexibility” were considered for 

“adaptability”. 
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Sum scores of scales ““stress tolerance”, “impulse control” were considered for “stress management” 

score and finally sum scores of scales “happiness” and “optimism” formed the score of “general mood” 

dimension. 

Therefore, each person received a total score in this questionnaire and each subscales “patience”, 

“spiritual experience”, “transcendental consciousness”, and “forgiveness” included a certain score. The 

higher the scores, the higher spiritual intelligence each person would have. 

Oxford Happiness Inventory: this questionnaire was devised by Argyle, Martin & Crossland in 1989 and 

it was reviewed in 2000 (Liaghatdar et al., 2008). The questionnaire included a set of 29 four-choice 

items. Researchers investigated the factors of questionnaire wherein participants were from different age 

groups (young, old, woman, man and student) to confirm stability of structure. This questionnaire 

consisted of 7 components of happiness. Validity and reliability of this questionnaire was optimally 

reported in several studies. For instance, studies done in England, America, Australia and Canada 

reported the validity of questionnaire respectively 0.89, 0.90, 0.89 and 0.89 (Alipoor and Agah, 2007). 

In Iran, studies done by Alipoor and Heris (2007) via internal consistency of Cronbach's alpha showed 

0.91for reliability coefficient. Furthermore, determining validity of questionnaire, factor analysis method 

with principal components was applied and value load factor of questions were calculated 0.39-0.79 in 

extracted factor of happiness scale. 

Each item was presented in four incremental levels, numbered from 0 to 3 in which number 3 represented 

the highest amount of happiness and 0 the lowest and sum scores was considered for total scale score. 

Independent variable method: in order to train spiritual and life skills, it was scheduled that students could 

be presented in classes. However, due to time constraints, only 30 students took regularly twice in a weak, 

almost 1.5 hours part in all 12 sessions.  

3 types of questionnaires Bar-On emotional, spiritual intelligence and Oxford Happiness Inventory were 

distributed among students. If a student missed more than two sessions, they were excluded from project. 

Make-up classes were held for those who couldn’t participate one or two sessions in classes. After end of 

12 sessions and a conclusion class, 3 questionnaires of post- test were offered to see if students developed 

or not. 

Content of the curriculum, general and other special purpose of each session of training life skills was 

compiled based on the protocol by Bina and et al., (2004). And spiritual skill packages were provided by 

Ghobari (2006). Individuals of sample group studied at junior high school of the same district and there 

was not any student of other grade levels. 

Data analysis: to summarize and categorize data, descriptive statistics was used in the research. Since 2 

groups (experimental and control) participated in this research, pre and posttest were conducted to 

measure the rate of development and impact of intervening variable of the 2 groups. To control the impact 

of pretest on posttest results, Covariance analysis (ANCOVA) was used to compare the 2 groups. 

 

RESULTS AND DISCUSSION 

Results 

Descriptive Analysis of Sample 

According to Table 1, the posttest of experimental group with variance (233.214) and standard deviation 

(15.27) has the highest mean (114.4) in comparison with the pretest of this group (88.03) and pre and 

posttest of control group. 

According to Table 2, the posttest of experimental group with variance (154.96) and standard deviation 

(7.39) has the highest mean (88.63) in comparison with the pretest of this group (51.43) and pre and 

posttest of control group. 

According to table3, the posttest of experimental group with variance (11.2) and standard deviation (3.29) 

has the highest mean (25.2) in comparison with the pretest of this group (14.77) and pre and posttest of 

control group. 

Investigating hypotheses of analysis of variance by regression Slope in F test showed that significant 

levels in all cases were more than 0.05. Thus, equation was linear in all cases. Studying homogeneity of 
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variances by Levene test showed that significant levels in all cases were less than 0.05. The null 

hypothesis, indicating homogeneity of variances for all of the variables was approved. 

Hypothesis one indicating training life skills significantly increases emotional intelligence of high school 

students is shown in Table 4. 

As it was cleared in Table 4, there is a significant difference (0.0001) between 2 intervening groups in 

first row (group) of emotional intelligence test, F (1.57)= 103.944. Also the covariate effect of emotional 

intelligence with 0.0001 is statistically significant. It means that there is a significant relationship between 

pre and posttest of emotional intelligence and controlling independent variable which determines 35% of 

the posttest variance of emotional intelligence.  

Now according to the modified mean of posttest in the variable of emotional intelligence for experimental 

group (110.07) is more than control group (78.93), consequently we can say that training life skills result 

in increasing emotional intelligence among high school students.  

In the second hypothesis indicating that training life skills significantly increased stress management in 

students of high school. Result indicated in the Table 5. 

As it was shown in Table 5, there is a significant difference (0.0001) between 2 intervening groups in first 

row (group) of stress management test, F (1.57)= 25.43. Also the covariate effect of stress management 

with 0.0001 is statistically significant. It means that there is a significant relationship between pre and 

posttest of stress management and controlling independent variable which determines 31% of the posttest 

variance of stress management.  

Now, according to the modified mean of posttest in the variable of stress management for experimental 

group (21.072) is more than control group (16.328), consequently we can say that training life skills result 

in increasing stress management among high school students.  

In the third hypothesis indicating that training life skills significantly increased interpersonal skills in 

students of high school. Result indicated in the Table 6.  

As it was shown in Table 6, there is a significant difference (0.0001) between two intervening groups in 

first row (group) of interpersonal skills test, F (1.57)= 42.89. Also the covariate effect of interpersonal 

skills with 0.0001 is statistically significant. It means that there is a significant relationship between pre 

and posttest of interpersonal skills and controlling independent variable which determines 29% of the 

posttest variance of interpersonal skills.  

Now, according to the modified mean of posttest in the variable of interpersonal skills for experimental 

group (21.781) is more than control group (14.851), consequently we can say that training life skills result 

in increasing interpersonal skills among high school students.  

The fourth hypothesis indicates that training life skills significantly increases general mood of high school 

students. Results indicated in the Table 7.  

As it was shown in Table 7, there is a significant difference (0.0001) between two intervening groups in 

first row (group) of general mood test, F (1.57) = 44.59. Also the covariate effect of general mood with 

0.0001 is statistically significant. It means that there is a significant relationship between pre and posttest 

of general mood and controlling independent variable which determines 45% of the posttest variance of 

adaptability. Now, according to the modified mean of posttest in the variable of general mood for 

experimental group (21.93) is more than control group (16.2), consequently we can say that training life 

skills result in increasing general mood among high school students.  

The fifth hypothesis indicates that training life skills significantly increases adaptability of high school 

students. Results indicated in the Table 8.  

As it was shown in Table 8, there is a significant difference (0.0001) between two intervening groups in 

first row (group) of general mood test, F (1.57) = 43.28. Also the covariate effect of general mood with 

0.0001 is statistically significant. It means that there is a significant relationship between pre and posttest 

of adoptability and controlling independent variable which determines 43% of the posttest variance of 

adoptability. Now, according to the modified mean of posttest in the variable of adoptability for 

experimental group (21.93) is more than control group (16.2), consequently we can say that training life 

skills result in increasing adoptability among high school students.  
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The sixth hypothesis indicates that training life skills significantly increases intrapersonal dimensions of 

high school students. Results indicated in the Table 9. 

As it was shown in table 9, there is a significant difference (0.0001) between two intervening groups in 

first row (group) of general mood test, F (1.57) = 66.95. Also the covariate effect of intrapersonal 

dimensions with 0.0001 is statistically significant. It means that there is a significant relationship between 

pre and posttest of intrapersonal dimensions and controlling independent variable which determines 43% 

of the posttest variance of intrapersonal dimensions.  

Now, according to the modified mean of posttest in the variable of intrapersonal dimensions for 

experimental group (22.081) is more than control group (15.319), consequently we can say that training 

life skills result in increasing intrapersonal dimensions among high school students.  

The seventh hypothesis indicates that training life skills significantly increases spiritual intelligence of 

high school students. Results indicated in the Table 10. 

As it was shown in Table 10, there is a significant difference (0.0001) between two intervening groups in 

first row (group) of general mood test, F (1.57) = 359.083. Also the covariate effect of spiritual 

intelligence with 0.0001 is statistically significant. It means that there is a significant relationship between 

pre and posttest of spiritual intelligence and controlling independent variable which determines 58% of 

the posttest variance of spiritual intelligence.  

Now, according to the modified mean of posttest in the variable of spiritual intelligence for experimental 

group (90.058) is more than control group (56.37), consequently we can say that training life skills result 

in increasing spiritual intelligence among high school students.  

The eighth hypothesis indicates that training life skills significantly increases happiness of high school 

students. Results indicated in the Table 11. As it was shown in Table 11, there is a significant difference 

(0.0001) between two intervening groups in first row (group) of happiness test, F (1.57) = 23.69. Also the 

covariate effect of happiness with 0.0001 is statistically significant. It means that there is a significant 

relationship between pre and posttest of happiness and controlling independent variable which determines 

29% of the posttest variance of happiness.  

 

Table 1: Descriptive statistics of emotional intelligence inventory 

Skewness Kurtosis Standard 

Deviation 

Variance Mean  Group 

0.204 0.375 14.65 214.65 88.03 pretest experimental 

 0.21-  0.788-  15.27 233.214 114.4 posttest 

0.192-  0.385-  8.63806 74.599 73.7667 pretest control 

0.145-  0.825-  8.66463 75.076 74.6 posttest 

 

Table 2: Descriptive statistics of spiritual intelligence inventory 

Skewness Kurtosis Standard 

Deviation 

Variance Mean  Group 

0.807-  0.228 11.14383 124.185 51.4333 pretest experimental 

 0.329-  0.83-  7.38817 54.585 88.4333 posttest 

0.867-  0.341 12.44833 154.961 55.7333 pretest control 

1.047-  0.087 12.57365 158.098 57.8 posttest 

 

Table 3: Descriptive statistics of happiness inventory 

Skewness Kurtosis Standard 

Deviation 

Variance Mean  Group 

0.298 0.764 3.28721 10.806 14.7667 pretest experimental 

 1.552 1.275-  3.34664 11.2 25.2 posttest 

0.615-  0.167 3.85677 14.875 16.4333 pretest control 

0.452-  0.407 4.04912 16.395 15.4667 posttest 
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Table 4: Statistics impacts among participants in emotional intelligence 

Source Dependent 

Variable 

DF Mean of 

Squares 

F Sig Partial eta 

squared 

group Emotional 

intelligence posttest 

1 10660.621 103.944 0.0001 0.646 

Emotional 

intelligence pretest 

Emotional 

intelligence posttest 

1 3094.415 30.171 0.0001 0.346 

error  57     

 

Table 5: Statistics impacts among participants in the questionnaire of stress management  

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  Stress management 

posttest  

1 335.77 25.42

9 

0.000

1 

0.49 

Pretest of stress 

management  

Stress management 

posttest  

1 717.89 54.37 0.000

1 

0.31 

error  57     

 

Table 6: Statistics impacts among participants in the questionnaire of interpersonal skills 

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  interpersonal skills 

posttest  

1 592.73 42.88

8 

0.000

1 

0.429 

Pretest of 

interpersonal 

skills  

interpersonal skills 

posttest  

1 327.08 23.66

7 

0.000

1 

.0 293 

error  57     

 

Table 7: Statistics impacts among participants in the questionnaire of general mood 

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  General mood posttest  1 458.55 44.59

4 

0.000

1 

0.439 

Pretest of general 

mood  

General mood posttest  1 489.559 47.61

1 

0.000

1 

0.455 

error  57     

 

Table 8: Statistics impacts among participants in the questionnaire of adaptability 

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  adaptability posttest  1 361.042 43.28

4 

0.000

1 

0.432 

Pretest of 

adaptability  

adaptability posttest  1 360.209 43.38

4 

0.000

1 

0.432 

error  57     
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Table 9: Statistics impacts among participants in the questionnaire of intrapersonal dimensions 

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  intrapersonal dimensions 

posttest  

1 571.266 46.94

0 

0.000

1 

0.452 

Pretest of 

intrapersonal 

dimensions  

intrapersonal dimensions 

posttest  

1 818.831 66.95

3 

0.000

1 

0.54 

error  57     

 

Table 10: Statistics impacts among participants in the questionnaire of spiritual intelligence 

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  spiritual intelligence 

posttest  

1 16454.605 359.0

83 

0.000

1 

0.863 

Pretest of spiritual 

intelligence 

spiritual intelligence 

posttest  

1 3555.798 77.59

7 

0.000

1 

0.577 

error  57     

 

Table 11: Statistics impacts among participants in the questionnaire of happiness 

Source  Dependent variable  Df Mean of 

squires  

F sig Partial eta 

squared 

Group  happiness posttest  1 1617.111 163.0

61 

0.000

1 

0.741 

Pretest of 

happiness 

happiness posttest  1 234.987 23.69

5 

0.000

1 

0.294 

Error  57     

 

Now, according to the modified mean of posttest in the variable of happiness for experimental group 

(25.668) is more than control group (14.999), consequently we can say that training life skills result in 

increasing happiness among high school students.  

Result and discussion 

Since the importance of emotional, spiritual and happiness intelligence in mental health and personal 

promotion and efficiency (Mayer, 2003; White, 2006; Zohar, 2000) and available researches in respect of 

strategies of improvement these issues, we investigated the impact of training life skills on emotional and 

spiritual and happiness Intelligence. Due to restrictions and special conditions that students dealt with at 

the time of final exams, only pre-university and third grade students of high school were selected for the 

project. The research was conducted due to the high stress that students suffered from participating final 

exams, requiring decision making for the future, purposes, planning and environmental and social 

protection. As it was mentioned, promotion of emotional and spiritual and happiness Intelligence, if 

possible, contribute students to come across with their stress and be successful. 

Results of the research showed that training life skills significantly impacted on promotion of happiness 

of students and the findings was approved by researches done by Fava (1998), Watson (2002, cited in 

Carr, 2006), Pinker and Bass (1997, cited in Carr, 2006), Abedi and Mirzaei (2006). 

About general emotional intelligence and respective components intrapersonal, interpersonal, adaptability 

and general mood, the findings of present research were approved by researches done by Grant (1992, 

cited in Abdi, 2005), Aghajani (2002), Ismaeili (2007), Ganjali (2004), Etzioni (1994, cited in Ganjali, 

2004), Hamburg (1992, ibid), Azkat et al., (1991, ibid) and Vaynberg et al., (1993, ibid). Sub-components 

of stress management were approved by the introduced researches, that is, students significantly promoted 

in this variable. 
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Furthermore, findings of the research were approved by Poor Sharifi’s (2006) research where both were 

similar in terms of content and model. In other words, short- term training skills impacted on students 

impulsivity (impulsivity is one of the components of stress management on the basis of Bar-On emotional 

intelligence inventory). While, there was difference in the field of interpersonal skills. Since students 

were at a critical juncture, training skills of controlling stress management would result in improvement 

of their performance. 

Training life skills were very effective in the field of spiritual intelligence and pertinent components, 

including spiritual self-awareness, experiment, patience and forgiveness. As it was mentioned, there were 

not researches in this respect and only suggestions were offered by Zohar (1997), Naseri (2008), Ghobari 

(2006) and Vaughan (2000, cited in Sohrabi, 2006). The intervening variables done for the research, 

according to suggestions, were not effective in increasing students’ spiritual intelligence.  
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